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Common Core Georgia 

Performance Standards for Literacy 

• Skilled teachers in a specific discipline are 
best positioned to teach students how to 
read, understand, listen, speak and write 
about their fields: for instance, history 
teachers are best suited to teach students 
how to read and write about history (Achieve.org) 



CCGPS for Literacy… 

• Explicit literacy expectations may be new to 

some instructors. 

• What are the current expectations? 

• How do these formal and informal expectations 

align with the corresponding literacy standards 

in the CCGPS? 

 

 



Three Sets of Standards 

    College and Career Readiness Standards  
 

    Common Core Georgia Performance Standards 

(CCGPS) 
 

 Literacy Standards for History/Social Studies,    

Science, and Technical Subjects 



How the Standards Compare 

CCRR2:  Determine central ideas or themes of a text and analyze their 

development; summarize the key supporting details and ideas. 

 

ELACC7RL2:  Determine a theme or central idea of a text and analyze 

its development over the course of the text; provide an objective 

summary of the text. 

 

L6-8RH2: Determine the central ideas or information of a primary or 

secondary source; provide an accurate summary of the source distinct 

from prior knowledge or opinions.   

  

 



How the Standards Compare 

CCW2:  Write informative/explanatory texts to examine and convey 

complex ideas and information clearly and accurately through the 

effective selection, organization, and analysis of content. 

 

ELACC7W2:  Write informative/explanatory texts to examine a topic and 

convey ideas, concepts, and information through the selection, 

organization, and analysis of relevant content.  

 

L6-8WHST2: Write informative/explanatory texts, including the narration 

of historical events, scientific procedures/ experiments, or technical 

processes.  

  

 



Problems with Content Area Reading 

• Literacy is not as generalizable as once thought 

• Some practices make no sense in content disciplines  

• Generic strategies are less helpful to struggling readers 

• Pre-service teachers may resist non-disciplinary courses 

 

 



Why Disciplinary Literacy?  
• College and career ready students need to be proficient in reading complex 

informational text independently in a variety of content areas 
 

• Required reading in college and workforce training programs is 

informational in structure and challenging in content 
 

• Postsecondary education programs provide students with both a higher 

volume of such reading and comparatively little scaffolding 
 

The addition of specific Literacy Standards for content areas beyond the 

language arts classroom is designed to address and ensure this critical 

interdisciplinary approach 



The Standards 
http://www.doe.k12.ga.us/Curriculum-Instruction-and-Assessment/Curriculum-and-

Instruction/Pages/CCGPS.aspx 

 

http://www.doe.k12.ga.us/Curriculum-Instruction-and-Assessment/Curriculum-and-Instruction/Pages/CCGPS.aspx
http://www.doe.k12.ga.us/Curriculum-Instruction-and-Assessment/Curriculum-and-Instruction/Pages/CCGPS.aspx
http://www.doe.k12.ga.us/Curriculum-Instruction-and-Assessment/Curriculum-and-Instruction/Pages/CCGPS.aspx
http://www.doe.k12.ga.us/Curriculum-Instruction-and-Assessment/Curriculum-and-Instruction/Pages/CCGPS.aspx
http://www.doe.k12.ga.us/Curriculum-Instruction-and-Assessment/Curriculum-and-Instruction/Pages/CCGPS.aspx
http://www.doe.k12.ga.us/Curriculum-Instruction-and-Assessment/Curriculum-and-Instruction/Pages/CCGPS.aspx
http://www.doe.k12.ga.us/Curriculum-Instruction-and-Assessment/Curriculum-and-Instruction/Pages/CCGPS.aspx
http://www.doe.k12.ga.us/Curriculum-Instruction-and-Assessment/Curriculum-and-Instruction/Pages/CCGPS.aspx
http://www.doe.k12.ga.us/Curriculum-Instruction-and-Assessment/Curriculum-and-Instruction/Pages/CCGPS.aspx
http://www.doe.k12.ga.us/Curriculum-Instruction-and-Assessment/Curriculum-and-Instruction/Pages/CCGPS.aspx
http://www.doe.k12.ga.us/Curriculum-Instruction-and-Assessment/Curriculum-and-Instruction/Pages/CCGPS.aspx


History Reading 

History Reading 

Context imperative 

Multiple events and perspectives 

converging, often non-linear 

Singular sources problematic 

ELA Reading 

Context sometimes important 

Focus on plot structure leads 

students to expect sequence 

Single text studies not problematic 



Information Processing Skills 

1. Compare similarities and differences 

2. Organize items chronologically 

3. Identify issues and/or problems and alternative solutions 

4. Distinguish between fact and opinion 

5. Identify main idea, detail, sequence of events, and cause 

and effect  

6. Identify and use primary and secondary sources 

7. Interpret timelines 

8. Identify social studies reference resources to use for a 

specific purpose 



Information Processing Skills 

  9. Construct charts and tables 

10. Analyze artifacts 

11. Draw conclusions and make generalizations 

12. Analyze graphs and diagrams 

13. Translate dates into centuries, eras, or ages 

14. Formulate appropriate research questions 

15. Determine adequacy and/or relevancy of information 

16. Check for consistency of information 

17. Interpret political cartoons 



Reading Across the Curriculum 
Read both informational and fictional texts in a variety of genres and modes of discourse. 

Discuss messages and themes from books in all subject areas. 

Respond to a variety of texts in multiple modes of discourse.   

Evaluate the merit of texts in every subject discipline. 

Examine the author’s purpose in writing.  

Recognize the features of disciplinary texts. 

Demonstrate an understanding of contextual vocabulary in various subjects.  

Use content vocabulary in writing and speaking. 

Explore understanding of new words found in subject area texts.   

Discuss in both writing and speaking how certain words are subject area related. 

Determine strategies for finding content and contextual meaning for unknown words. 



New Lexile Expectations 



What the Research Says… 

• In 2006, ACT, Inc. report: Reading 

Between the Lines 
◦ showed which skills differentiated those students who equaled or exceeded the benchmark 

score (21 out of 36) in the reading section of the ACT college admissions test from those 

who did not. 



• Literacy demands college/career lexiles steadily 

increasing  
◦ (Stenner, Koons, & Swartz, in press; Milewski, Johnson, Glazer, &Kubota, 2005) 

 

• College professors hold students accountable for 

independent reading not discussed in class; high 

schools usually do not 
◦  (Erickson & Strommer, 1991; Pritchard, Wilson, & Yamnitz, 2007) 

 

•  K–12 textbook lexiles steadily decreasing over last 

century  
◦ (Chall, Conard, & Harris, 1977) 



Literacy in the Existing Frameworks 

US History Unit 6 “Expansion and Reform”  

 

Balanced Assessment #4: 

Students will create a photo essay of the implications of selected 

legislation and supreme court cases during the Progressive Era. This 

essay should show change over time. Include pictures that depict events 

prior to ad during the Progressive Era. To make the project more than just 

a collage, the student should include captions or follow a timeline. The 

presentation of pictures should summarize the features and importance of 

each image and explain why the pictures selected were selected.  

 

 

 



Literacy in the Existing Frameworks 

US History Unit 6 “Expansion and Reform”  

 

 

SSUSH13 The student will identify major efforts to reform American 

society and politics in the Progressive Era.  

c. Describe the rise of Jim Crow, Plessy v. Ferguson, and the emergence 

of the NAACP.  

SSUSH14 The student will explain America’s evolving relationship 

with the world at the turn of the twentieth century.  

a. Explain the Chinese Exclusion Act of 1882 and anti-Asian immigration 

sentiment on the west coast.  

 

 

 



Literacy in the Existing Frameworks 

US History Unit 6 “Expansion and Reform”  

Balanced Assessment #4: 

Students will create a photo essay of the implications of selected 

legislation and supreme court cases during the Progressive Era. This 

essay should show change over time. Include pictures that depict events 

prior to ad during the Progressive Era. L11-12RH5: Analyze in detail how a complex primary source is 

structured, including how key sentences, paragraphs, and larger portions of the text contribute to the whole. L11-12RH6: Evaluate 

authors’ differing points of view on the same historical event or issue by assessing the authors’ claims, reasoning, and evidence.  To 

make the project more than just a collage, the student should include 

captions or follow a timeline. The presentation of pictures should 

summarize the features and importance of each image and explain why 

the pictures selected were selected. L11-12RH7: Integrate and evaluate multiple sources of information 

presented in diverse formats and media (e.g., visually, quantitatively, as well as in words) in order to address a question or solve a 

problem. L11-12RH9: Integrate information from diverse sources, both primary and secondary, into a coherent understanding of an idea 

or event, noting discrepancies among sources. 

 

 

 



Literacy in the Existing Frameworks 

US History Unit 6 “Expansion and Reform”  

Balanced Assessment #4: 

Students will create a photo essay of the implications of selected 

legislation and supreme court cases during the Progressive Era. This 

essay should show change over time. Include pictures that depict events 

prior to ad during the Progressive Era. To make the project more than just 

a collage, the student should include captions or follow a timeline. The 

presentation of pictures should summarize the features and importance of 

each image and explain why the pictures selected were selected.  
a. Introduce a topic and organize complex ideas, concepts, and information so that each new element builds on that which precedes it 

to create a unified whole; include formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia when useful to aiding 

comprehension. 

b. Develop the topic thoroughly by selecting the most significant and relevant facts, extended definitions, concrete details, quotations, or 

other information and examples appropriate to the audience’s knowledge of the topic. 

c. Use varied transitions and sentence structures to link the major sections of the text, create cohesion, and clarify the relationships 

among complex ideas and concepts. 

 

 

 





Introduction: 

• Study of visual representation of John Brown, “A Tragic 

Prelude,” by Curry 
L11-12RH7: Integrate and evaluate multiple sources of information presented 

in diverse formats and media (e.g., visually, quantitatively, as well as in 

words) in order to address a question or solve a problem. 

L11-12RH9: Integrate information from diverse sources, both primary and 

secondary, into a coherent understanding of an idea or event, noting 

discrepancies among sources. 



Introduction: 

• Study of visual representation of John Brown, “A Tragic 

Prelude,” by Curry 
L11-12RH7: Integrate and evaluate multiple sources of information presented 

in diverse formats and media (e.g., visually, quantitatively, as well as in 

words) in order to address a question or solve a problem. 

L11-12RH9: Integrate information from diverse sources, both primary and 

secondary, into a coherent understanding of an idea or event, noting 

discrepancies among sources. 



Close Reading of Primary Source 

Document: 
• Guided reading with DOK 2 and 3 questions 
 

• L11-12RH1:   Cite specific textual evidence to support analysis of primary and secondary 

sources, connecting insights gained from specific details to an understanding of the text as a 

whole. 

• L11-12RH2:   Determine the central ideas or information of a primary or secondary source; 

provide an accurate summary that makes clear the relationships among the key details and 

ideas. 

• L11-12RH3:   Evaluate various explanations for actions or events and determine which 

explanation best accords with textual evidence, acknowledging where the text leaves matters 

uncertain. 

• L11-12RH6: Evaluate authors’ differing points of view on the same historical event or issue by 

assessing the authors’ claims, reasoning, and evidence. 

 



RAFT Activity 
• Students choose a perspective via which to respond in 

the form of an editorial for a mock period newspaper 
• L11-12RH1:   Cite specific textual evidence to support analysis of primary and secondary 

sources, connecting insights gained from specific details to an understanding of the text as a 

whole. 

• L11-12WHST1: Write arguments focused on discipline-specific content. 

• b. Develop claim(s) and counterclaims fairly and thoroughly, supplying the most relevant data 

and evidence for each while pointing out the strengths and limitations of both claim(s) and 

counterclaims in a discipline-appropriate form that anticipates the audience’s knowledge level, 

concerns, values, and possible biases. 

• c. Use words, phrases, and clauses as well as varied syntax to link the major sections of the text, 

create cohesion, and clarify the relationships between claim(s) and reasons, between reasons 

and evidence, and between claim(s) and counterclaims. 

• e. Provide a concluding statement or section that follows from or supports the argument 

presented. 

 



Literacy Activities 

• Discussion with panel 



Resources and Closing 

• Mary Lynn Huie, Shaun Owen, Susan 

Jacobs 
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“We will lead the nation in improving student achievement.”  

Lexile Activities 

KWLC 

Key Concept 
Synthesis 

Sociograms 

Cornell Notes 
Extended 
Response 

Evaluating the 
Framework 

Biography 
Synthesis 

Timeline 
Academic 

Notes 

Frame of 
Reference 

Fact or 
Opinion 

Collaborative 
Annotation 



What is LDC? 

   LDC tools embed Common Core Literacy 

Standards into content-area lessons so 

that students meet the Literacy Standards 

while also meeting content demands at 

high levels of performance.   



How does LDC work? 

• LDC templates help teachers write content-
specific Teaching Tasks that require reading 
and writing to complete. 

• LDC tools then help teachers identify the 
literacy skills students will need to complete 
the assigned Teaching Tasks. 

• The templates then suggest instruction to 
help students acquire those skills.   

 



A Good Teaching Task Should-- 

◦ Challenge students to engage in a substantial 

issue within the academic discipline, 

◦ Model high levels of thinking, reading, and 

writing, 

◦ Require work that will challenge students’ 

thinking and literacy practices beyond what 

they can already do without teaching support. 

 



Templates for the Teaching Tasks 

Teachers fill in the template to create a 

teaching task—a major student assignment 

to be completed over two to four weeks. 

 

The content can be science, history, 

language arts, or another subject.  

 



Survey 

Thank you for participating in this CCGPS Professional Learning 
Session.  We value your feedback!  Please go to the following 
website, take the anonymous feedback survey, and complete 
the participation log to receive a certificate of participation:   
 

http://survey.sedl.org/efm/wsb.dll/s/1g10a 



 
 

We look forward to hearing from you!  
 

 

  Shaun Owen, sowen@doe.k12.ga.us 
 
 
     
     
     
     




