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           CCGPS UNIT PLANNING GUIDE  
           PART I:  UNIT OVERVIEW, GRADE 2, UNIT 4 (Part 1 of  2) 4 ½ Weeks 
Consult grade-level curriculum maps for guidance on reading/writing focus for each unit  
After completing planning guide, use Part II of this template to create instructional tasks 
Reading Focus: Literary    Theme and Texts 

 
 One extended text 
 
Three to four thematically-connected 
short texts are recommended. This 
sample unit includes five sample texts, 
which is more than the three to four 
recommended on the curriculum map. 
 
ELACCRL1-RL10 
ELACCRI1- RI10 
ELACCRF 3-4 
 

THEME:   Courage and Determination 
 
EXTENDED TEXT:  
Stone Fox, by John Reynolds Gardiner 
 
SHORT TEXTS LITERARY:  
Nine for California, by Sonia Levitin  
 
Mirette on the High Wire, by Emily Arnold McCully 
 
Fly Away Home, by Eve Bunting 
 
Almost to Freedom, by Vaunda Micheaux Nelson 
 
SHORT TEXTS INFORMATIONAL: 
Rosa Parks, by Courtney Baker  
 
VISUAL/OTHER TEXTS:  
Poem:  
“It Takes Courage” by Gene Bedley 
http://www.7poems.com/poetry/courage-poems/ 
 

This Unit Contains An Integrated 
Writing Focus  

Prompts/Topics 

Assessment Tasks 
* Each 9 week unit will contain periodic through-assessments connecting a writing task to the texts.  

 
ELACCW1-2/4-10 
 
 

1.  Willy displayed courage and determination to continue to communicate with Grandfather after Grandfather  would  
      not talk. Describe the communication system between Grandfather and Willy. 
 
2. Willy displayed courage and determination by setting a goal to save his family. Describe a time when you had set a  
    goal and showed courage and determination. 
 
3. After reading Nine for California,  write a paragraph or two about who displayed more courage, the passengers or  
    Mama and her children.  
 
4. Rosa Parks proved that having courage and determination can change the world. What do you think the United  
    States would be like today if Rosa Parks and others had not had the courage to stand up against segregation? 

http://www.7poems.com/poetry/courage-poems/
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5. Explain how Mirette and Bellinii displayed courage.  

Additional Standards Focus for Grade/Unit/Module:  Skill Building Tasks 

Narratives to convey experiences 
 
ELACCW3 

1. Grandfather dressed up as a scarecrow in the garden. Willy did not catch on for an hour. Grandfather really laughed  
     at Willy. Describe an experience you had with a grandparent or older adult that was funny. 
 
2. Doc Smith wanted Willy to come and live with her until arrangements for him could be made. Willy told her that they  
    were a family and had to stick together. Describe a time when your family stuck together. 
 
3. Willy showed great courage when he went to see the president of the bank. Describe a time when you had to show  
    courage. 
 
4. Willy shows courage when he tells Stone Fox, who is much bigger than he is, his plans to win the race. Describe a  
     time when you have been courageous when a person was bigger than you.  
 
5. The night before the race, Willy and Searchlight were so excited they could not sleep. Describe a time when you  
    have been excited about an event and could not sleep. 
 
6. Almost to Freedom describes how Lindy had a doll that helped her during a very courageous time. What has helped 
     you during a courageous time in your life?      

Research connection(s) 
Brief or sustained inquiries related  
to the texts or topics 
 
ELACCW7, 8, 9 

Suggested topics: 
Potato farming  
Dogsled races 
California Gold Rush 
Courageous acts in history 
Underground Railroad 
Rosa Parks 
 

Routine writing  
Summaries, journals, and short 
responses across all genres 
 
ELACCW1-10 

Suggested integration (brief response, journal, etc.): 
During the first few pages of Stone Fox you learned about the time Willy went back to sleep. Once Willy woke up, he 
found his plate out in the chicken coop and it was picked clean. Do you agree with what Grandfather did with Willy’s 
food? Why or why not? Explain your answer in your writing journal. 
 
In Chapter one of Stone Fox Grandfather wouldn’t get out of bed. Explain the sequence of events that took place once 
Willy discovered Grandfather in bed. 
 
Chapter three of Stone Fox begins by describing winter in Wyoming. Compare and contrast a winter in Wyoming with a 
winter in Georgia. 
 
Willy and Stone Fox both have plans for what they would do with the five hundred dollars prize money for winning the 
race. Describe what both individuals plan to do with the money they could win. 
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Describe the courageous acts Willy did to prepare for winter. 
 
Should Willy sell or keep the farm and why? 
 
Do you think Willy should have entered the dogsled race? Explain your answer. 
 
Willy goes into the dark barn and finds the five Samoyeds and Stone Fox. Should Willy have told Stone Fox he was 
planning on winning the race and he was sorry they both could not win? Why or why not? 
 
Willy is leading the race. Describe how you think he feels when he looks back and does not see anyone behind him. 
 
In the book Almost  to Freedom,  Miz Rachel and Lindy escape from a plantation. Do you think Miz Rachel and Lindy 
showed courage by escaping? 
 
Write a timeline of the doll’s life featured in Almost to Freedom. 
 
You have read Fly Away Home about a young boy and his father. Explain the courage the boy and his father displayed 
every day. 
 
(add more as needed)  
 

Language Integration 
Grammar ELACCL1-3 

Ideas/Tasks for Integration 

L1: 
Use collective nouns, irregular plural 
nouns, and reflexive pronouns 

> Students will look for examples of these parts of speech in text that they are reading. 
> Students will create  a list of collective nouns, irregular plural nouns, and reflexive pronouns found in the text to be  
    used in their writings. 

Form and use the past tense of 
frequently occurring irregular verbs 

>Students will work with the teacher to create a chart of verbs from the text showing different tenses. 
> Students will use verbs from the  chart in their writings. 

Use adjectives and adverbs > Students will locate three sentences found in the text that describe characters from the text. 
>Students will share their sentences and name the adjectives and adverbs used in the sentence to describe the  
   characters. 
>Students will choose a character from a previous writing and add adjectives to make the character more visible to the  
  reader. 
>Students will choose boring verbs in previous writings and improve these verbs by adding adverbs. 

Produce, expand, and rearrange 
complete simple and compound 
sentences 

> Using selected sentences from the text being read, allow students to revise the sentences by expanding them to  
   include more details (adding adjectives and/or adverbs). 
>Locate examples of simple sentences within the text being read; rewrite small parts of the text by creating compound  
  sentences. 
>Study previous writings and look for opportunities to revise sentences that are simple by creating compound  
  sentences where appropriate. 

Use legible handwriting >Write legibly during all writing activities. 

L2:  
Capitalize geographical names 

>Identify the geographic areas found in Stone Fox, Mirette on the High Wire, and Nine for California. 
>Write a few sentences comparing the geographic areas you have learned about where you live in Georgia, using 
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  appropriate capitalization for geographical areas, etc. 
>Allow students to explore how geographic names can also be made into proper adjectives (e.g., Georgia becomes  
  Georgian and functions as an adjective when used with Georgian homes or Georgian accent). 

Use commas in greetings and closing 
of letters 

>Pretend that you are Willy. Instead of going to see the president of the bank, you are going to write a letter. What  
  would your letter say? 
>In Nine For California people brought letters to the stagecoach to be sent to their family members living far way.  
  Pretend you are writing a letter to a friend living far way. What would your letter say? Write your letter and pay special  
  attention to the correct use of commas. 

Use an apostrophe to form contractions  
and possessives 

>Identify contractions found in Nine for California and other texts; make a list of the sets of words that were combined to     
create the contractions 
>Write new sentences using contractions from the story  

Use reference materials to check and  
correct spelling 

> Consult reference materials to check for correct spelling when writing about the texts  

L3:   
Compare formal and informal English 

>Students view sentences from Almost to Freedom and Stone Fox; students determine which texts include formal and  
  informal English. 
>Provide students with examples of formal English in the form of a letter written to a prominent person; next, provide  
  the student with a sample of friendly letter which could easily showcase informal English. Allow the students to  
  compare and contrast the differences within the two types of text. Challenge students to write a friendly letter or note  
  to someone in another class and then ask them also to write a letter to a former teacher using formal English. 

Language Integration 
Vocabulary ELACCL4-6  

Ideas/Tasks for Integration 

L4: 
Use context as a clue to the meaning 
of a word or phrase 

>Provide students with sentences from the story that contain words that are unknown to the students. 
>Guide the students in determining the meaning of the unknown words based on context. 
>Challenge students to listen for new words when they are watching television, reading other books, listening to the  
  radio, etc. When students do hear new words previously explored and learned in class outside of class, ask them to  
  post these new words on an index card and create a word wall of words found out in the “World.” This could be your  
 “World Wall.” Students would write the word on the index card and the meaning of the word as well as the date, time,  
  and source of having heard or read the word outside of class. 

Understand the meaning of a word 
when adding a prefix 

>Begin a collection of prefixes discovered in all reading. Add to the collection each time a new prefix is discovered. 
>Provide students with index cards that contain several words from text that they are reading and index cards  
  containing prefixes that can be added to the words. 
>Students will work in groups to match the words to the correct prefix and then determine the meaning of the word. 
> Students will create sentences using the new word with the added prefix. 

Use individual words to understand the 
meaning of compound words 

>Students determine the meaning of compound words by using their knowledge of individual words. 
>Students write compound words on chart paper as they are discovered in the text they are reading (e.g., Grandfather, 
handsome, floorboards, understand, vagabond, boardinghouse, acrobats, afternoon, airport, etc.) 
>Create original pictures to illustrate the meaning of compound words. 

Use glossaries and beginning 
dictionaries (print and digital) to 
determine meaning of words 

>Students determine the meaning unknown words in all text they are reading (e.g., palomino, irrigation, derringer,  
  taxes, hair tonic, plantation, and  overseer) by using print and digital dictionaries. 
>Challenge students to use new words in their conversations away from school when appropriate.  

L5: 
Make real-life connections between 
words and their use  

>In the story Nine for California, Amanda traveled far away with her four siblings and her mother from Missouri to 
California to join her father. 
>Students will participate in oral discussions describing a time when they traveled far away to visit someone. 
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L6: 
Use words and phrases acquired 
through conversations, reading and 
being read to, and responding to texts 

>Students use words and phrases that they read and use these in writing and speaking.  
>Students write in their journals what they think the meaning of certain phrases are that they encounter in the texts 
(e.g., met the situation head on, where there is a way)  
>Students will practice using these types of figurative language in their writing. 

Speaking and Listening  
ELACCSL1-6 

Ideas/Tasks for Integration  

SL1:  
Participate in collaborative 
conversations 

>Students participate in collaborative discussions about acts of courage and determination they have noted in books  
  they have read. 

SL2:  
Recount or describe key ideas from 
written texts read aloud or orally 
presented information 

>Students describe in writing  and in conversation  key details from texts they have read from the unit or from orally  
  presented information. 

SL3:  
Ask and answer questions to clarify 
comprehension 

>Students will question their peers following the sharing of information about their trips to places far away to gather  
  additional information. 

SL4:  
Recount an experience with 
appropriate facts and details 
Speak audibly in coherent sentences 

>Provide students with opportunities to do oral presentations to tell stories or recount experiences.  Students will share  
  some of their writings. 

SL5:  
Create audio recordings and add 
drawings or other visual displays 

>Create a Reader’s Theatre using the poem “It Takes Courage.” 
>Create an audio recording. 

SL6:  
Use complete sentences when 
appropriate to task and situation 

 
>Students use complete sentences when writing and speaking. 

The standards above represent material that must be conveyed to students in this instructional unit. After brainstorming ideas for each category, proceed to Part II of the planning template, where you 
will create tasks that integrate the standards into appropriate instructional activities. Read the standards recommended for each section and use the Text Complexity Rubric to ensure that all text choices 
are appropriately rigorous. The unit is not limited to the texts you choose, but these will represent a minimum.  
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ASSESSMENTS    

Theme: Courage and Determination 
 
1.  Willy displayed courage and determination to continue to communicate with Grandfather after he would not talk. Describe the communication system between 
Grandfather and Willy. 
 
2. Willy displayed courage and determination by setting a goal to save his family. Describe a time when you have set a goal and showed courage and 
determination. 
 
3. After reading Nine for California,  write a paragraph or two about who displayed more courage--- the passengers or Mama and her children?  
 
4. Explain how Mirette and Bellinii displayed courage. 
 
5. Rosa Parks proved that having courage and determination can change the world. What do you think the United States would be like today if Rosa Parks and 
others had not had courage to stand up against segregation? 
 

ESSENTIAL QUESTION 

What are some ways courage has been displayed in the lives of characters and real people? 

SKILL BUILDILNG TASKS 
Note: the following tasks represent one possible configuration for the delivery of instruction to scaffold successful performance on the assessment above. This schedule may be amended as necessary to 
fit your unique instructional needs. In particular, note that the recommended homework is sufficient only to include the minimum concepts set forth in this plan.  

SKILL/CONCEPT:   asking and asking questions; recounting stories; identifying character responses; recognizing how words and phrases supply 
meaning in text, describing story structure; recognizing different points of view; understanding characters, setting, and plot; applying and phonics 
and words analysis skill; reading with purpose and understanding; using context to confirm or self-correct words; writing; participating in 
collaborative conversations following agreed upon rules for discussion; and sharing research; using conventions of standard English grammar and 
usage when writing or speaking, capitalization, punctuation, and spelling; acquiring and using strategies to determine the meaning of unknown words 
and word relationships  

TASK:   See strategies below 

STRAND STANDARD 11-12 DAYS OF INSTRUCTION 
 
Reading Stone Fox, by John Reynolds Gardiner provides students an opportunity to engage in collaborative discussions about 
connections they have made to farming, dogsled races, and owning a pet, while also discussing information that is unclear to 
them. Students will also discuss acts of courage that they read about in the book. Students will also identify the geographic 
areas listed in the book and use the information gained from reading to write a few sentences comparing the geographic area to 

Reading 
ELACC2RL1-7, 
10 
ELACC2RF3-4 

Writing 
ELACC2W1-3 
7-8 

           CCGPS UNIT PLANNING GUIDE FOR UNIT 4, part 1                                
           PART II: STANDARDS-BASED TASK PLANNER 
Use this template to plan individual tasks designed to scaffold the skills taught in the unit. Each writing assessment will be supported by all necessary Skill Building Tasks. Integrate all the activities 
brainstormed in Part I within your Skill Building Tasks, using the check boxes on Part I to ensure recursive inclusion of all items. Refer to your grade-level curriculum map to determine the number of 
assessments appropriate for your unit. Each Assessment Task should have several Skill Building Tasks.  
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 the geographic area where they live in Georgia. Differences in the points of view of characters will be noticed by the students. 
Students will have an opportunity to express what they believe a letter would have said if Willy had written one to the president 
of the bank instead of going in person. Explore selections from the text to determine if formal or informal English is used in the 
text. Students will determine the meaning of unknown words using print and digital dictionaries. Students will also write about 
what they think the various figurative phrases found in the text really mean. Writing also extends with opportunities for narrative, 
opinion, and informative/explanatory writing. Research topics may include potato farming, Wyoming, and dogsled racing. 
 
DAY 3 OF INSTRUCTION (OR AFTER CHAPER 2) COMPLETE ASSESSMENT  1 
 
DAY 9 OF INSTRUCTION (OR AFTER CHAPTER 7) COMPLETE ASSESSMENT 2 
 

Speaking 
and 
Listening  

ELACC2SL1-4  
 

Language ELACC2L1-6 

NETS  

SKILL/CONCEPT: asking and asking questions; recounting stories; identifying character responses; recognizing how words and phrases supply 
meaning in text, describing story structure; recognizing different points of view; understanding characters, setting, and plot; applying and phonics 
and words analysis skill; reading with purpose and understanding; using context to confirm or self-correct words; writing; participating in 
collaborative conversations following agreed upon rules for discussion; and sharing research; using conventions of standard English grammar and 
usage when writing or speaking, capitalization, punctuation, and spelling; acquiring and using strategies to determine the meaning of unknown words 
and word relationships   

TASK:   See strategies below 

STRAND STANDARD 2-3 DAYS OF INSTRUCTION 
 
Nine For California, by Sonia Levitin provides students with a fictional account of the time in history when individuals moved to 
be with their families during the California Gold Rush. Students will read about how courageous these individuals were.  
Students will use print and digital dictionaries to define unfamiliar words found in the text. Students will engage in discussions 
about the book focusing on characters and major events in the story. Students will recognize the repeated line in the text being 
“it did.”  
Students will recognize that the phrase “it did” means an event is about to take place on the journey. Students will automatically 
apply grade level phonics when reading to support comprehension.  Students will create and record a Reader’s Theatre using 
the poem “It Takes Courage” by Gene Bedley. Students will identify contractions found in Nine for California, and make a list of 
these words without the apostrophe. Research may include the California Gold Rush.  
 
DAY 2 OF INSTRUCTION COMPLETE ASSESSMENT 3 
 
DAY 3 OF INSTRUCTION READ FLY AWAY HOME, by Eve Bunting 
 
 
 
 
 
 
 
 
 

Reading 
ELACC2RL1-7, 
10 
ELACC2RF3-4 

Writing 
ELACC2W1-3 
7-8 
 

Speaking 
and 
Listening  

ELACC2SL1-6 
 
 

Language ELACC2L1-6 

NETS 
NETS 1a-b 
NETS 2b 
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SKILL/CONCEPT: SKILL/CONCEPT: asking and asking questions; recounting stories; identifying character responses; recognizing how words and 
phrases supply meaning in text, describing story structure; recognizing different points of view; understanding characters, setting, and plot; applying 
and phonics and words analysis skill; reading with purpose and understanding; using context to confirm or self-correct words; writing; participating in 
collaborative conversations following agreed upon rules for discussion; and sharing research; using conventions of standard English grammar and 
usage when writing or speaking, capitalization, punctuation, and spelling; acquiring and using strategies to determine the meaning of unknown words 
and word relationships   

TASK:   See strategies below 

STRAND STANDARD 2-3 DAYS OF INSTRUCTION 
 
Mirette on the High Wire, by Emily Arnold McCully is a story about courage. Students will continue to see how courage is 
played out in the story. Students will recognize high frequency words and consult a dictionary for understanding of the meaning 
of words that are unknown. Geographical names are also presented in the reading. Students will have an opportunity to use 
correct capitalization when writing about the geographical locations when comparing the area to where they live in Georgia and 
during routine writings. Students will determine the meaning of compound words and contractions which are used in the book. 
Using correct verbs when speaking and listening will continue to take place during the response to this book.  
 
DAY 3 OF INSTRUCTION COMPLETE ASSESSMENT 4 

Reading 
ELACC2RL1-7, 
10 
ELACC2RF3-4 

Writing 
ELACC2W1 
 

Speaking 
and 
Listening  

ELACC2SL1-4 

Language ELACC2L1-6 

NETS   

SKILL/CONCEPT:   SKILL/CONCEPT:  asking and asking questions; identifying main topic; identifying historical events; recognizing words and 
phrases in text; recognizing text features; identifying main purpose of a text; identifying point the author makes in a text; describing reasons to 
support a point; applying and phonics and words analysis skill; reading with purpose and understanding; using context to confirm or self-correct 
words; writing; participating in collaborative conversations following agreed upon rules for discussion; and sharing research; using conventions of 
standard English grammar and usage when writing or speaking, capitalization, punctuation, and spelling; acquiring and using strategies to determine 
the meaning of unknown words and word relationships   

TASK:   See strategies below 

STRAND STANDARD 2-3 DAYS OF INSTRUCTION 
 
Rosa Parks, by Courtney Baker provides students an opportunity to read words that they may not be familiar with such as 
“segregation.” The unknown words will be the basis of collaborative discussions leading to the use of print and digital 
dictionaries to determine the meaning of the words. After reading Rosa Parks, students will write about how she helped to 
change history. Students will ask and answer questions about who, what, where, when, and how to determine key details from 
the story. The reading of Rosa Parks will lead to collaborative research about her life and accomplishments. Using the 
information provided in the text, students will have an opportunity to describe specific support for the points the author has 
made. While reading, students will have an opportunity to use phonics skills to decode words while reading for purpose and 
understanding. Shared research may occur.  
 
 
DAY 2 OFINSTRUCTION COMPLETE ASSESSMENT 5 
 
DAY 3 OF INSTRUCTION READ Almost to Freedom 

Reading 
ELACC2RI- 6, 
8,10 
ELACC2RF3-4 

Writing 
ELACC2L1-6 
ELACC2RF3-4 

Speaking 
and 
Listening  

ELACC2SL1-4 

Language ELACC2L1-6 

NETS   
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 READING LITERARY (RL)  READING INFORMATIONAL (RI) 

 Key Ideas and Details  Key Ideas and Details 
ELACC2RL1:  Ask and answer such questions as who, what, where, when, 
why, and how to demonstrate understanding of key details in a text. 

ELACC2RI1:  Ask and answer such questions as who, what, where, when, 
why, and how to demonstrate understanding of key details in a text. 

ELACC2RL2:  Recount stories, including fables and folktales from diverse 
cultures, and determine their central message, lesson, or moral. 

ELACC2RI2:  Identify the main topic of a multi-paragraph text as well as the 
focus of specific paragraphs within the text. 

ELACC2RL3:  Describe how characters in a story respond to major events 
and challenges. 

ELACC2RI3:  Describe the connection between a series of historical events, 
scientific ideas or concepts, or steps in technical procedures in a text. 

 Craft and Structure  Craft and Structure 
ELACC2RL4:  Describe how words and phrases (e.g., regular beats, 
alliteration, rhymes, repeated lines) supply rhythm and meaning in a story, 
poem, or song. 

ELACC2RI4:  Determine the meanings of words and phrases in a text 
relevant to a grade 2 topic or subject area. 

ELACC2RL5:  Describe the overall structure of a story, including describing 
how the beginning introduces the story and the ending concludes the 
action. 

ELACC2RI5:  Know and use various text features (e.g., captions, bold print, 
subheadings, glossaries, indexes, electronic menus, icons) to locate key 
facts or information in a text efficiently. 

ELACC2RL6:  Acknowledge differences in the points of view of characters, 
including by speaking in a different voice for each character when reading 
dialogue aloud. 

ELACC2RI6:  Identify the main purpose of a text, including what the author 
wants to answer, explain, or describe. 

 Integration of Knowledge and Ideas  Integration of Knowledge and Ideas 
ELACC2RL7:  Use information gained from the illustrations and words in a 
print or digital text to demonstrate understanding of its characters, setting, 
or plot. 

ELACC2RI7:  Explain how specific images (e.g., a diagram showing how a 
machine works) contribute to and clarify a text. 

ELACC2RL8: (Not applicable to literature) ELACC2RI8:  Describe how reasons support specific points the author 
makes in a text. 

ELACC2RL9:  Compare and contrast two or more versions of the same story 
(e.g., Cinderella stories) by different authors or from different cultures. 

ELACC2RI9:  Compare and contrast the most important points presented 
by two texts on the same topic. 

 Range of Reading and Level of Text Complexity  Range of Reading and Level of Text Complexity 
ELACC2RL10: By the end of the year, read and comprehend literature, 
including stories and poetry, in the grades 2-3 text complexity band 
proficiently, with scaffolding as needed at the high end of the range. 

ELACC2RI10:  By the end of the year, read and comprehend informational 
texts, including history/social studies, science, and technical texts, in the 
grades 2-3 text complexity band proficiently, with scaffolding as needed at 
the high end of the range. 
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READING FOUNDATIONAL (RF) 

 Print Concepts 

Kindergarten and 1st grade only 

 Phonological Awareness 

Kindergarten and 1st grade only 

 Phonics and Word Recognition 

ELACC2RF3:  Know and apply grade-level phonics and word analysis skills in decoding words.  

a. Distinguish long and short vowels when reading regularly spelled one-syllable words.  

b. Know spelling-sound correspondences for additional common vowel teams.  

c. Decode regularly spelled two-syllable words with long vowels.  

d. Decode words with common prefixes and suffixes.  

e. Identify words with inconsistent but common spelling-sound correspondences.  

f. Recognize and read grade-appropriate irregularly spelled words.  

 Fluency 

ELACC2RF4:  Read with sufficient accuracy and fluency to support comprehension.  

a. Read on-level text with purpose and understanding. 

b. Read on-level text orally with accuracy, appropriate rate, and expression on successive readings.  

c. Use context to confirm or self-correct word recognition and understanding, rereading as necessary. 
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WRITING (W) 

 Text Types and Purposes 

ELACC2W1:  Write opinion pieces in which they introduce the topic or book they are writing about, state an opinion, supply reasons that support 
the  opinion, use linking words (e.g., because, and, also) to connect opinion and reasons, and provide a concluding statement or section. 

ELACC2W2:  Write informative/explanatory texts in which they introduce a topic, use facts and definitions to develop points, and provide a 
concluding statement or section. 

ELACC2W3:  Write narratives in which they recount a well-elaborated event or short sequence of events, include details to describe actions, 
thoughts, and feelings, use temporal words to signal event order, and provide a sense of closure. 

 Production and Distribution of Writing 

ELACC2W4:   (Begins in grade 3) 

ELACC2W5:  With guidance and support from adults and peers, focus on a topic and strengthen writing as needed by revising and editing.  

a. May include prewriting. 

ELACC2W6:  With guidance and support from adults, use a variety of digital tools to produce and publish writing, including in collaboration with 
peers. 

 Research to Build and Present Knowledge 

ELACC2W7:  Participate in shared research and writing projects (e.g., read a number of books on a single topic to produce a report; record 
science observations). 

ELACC2W8:  Recall information from experiences or gather information from provided sources to answer a question. 

ELACC2W9:    (Begins in grade 4) 

 Range of Writing 

ELACC2W10:  (Begins in grade 3) 
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SPEAKING AND LISTENING (SL) 

 Comprehension and Collaboration 

ELACC2SL1:  Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and adults in small and 
larger groups.  

a. Follow agreed-upon rules for discussions (e.g., gaining the floor in respectful ways, listening to others with care, speaking one at a time about the 
topics and texts under discussion).  

b. Build on others’ talk in conversations by linking their comments to the remarks of others.  

c. Ask for clarification and further explanation as needed about the topics and texts under discussion.  

ELACC2SL2:  Recount or describe key ideas or details from written texts read aloud or information presented orally or through other media.  

ELACC2SL3:  Ask and answer questions about what a speaker says in order to clarify comprehension, gather additional information, or deepen 
understanding of a topic or issue.  

 Presentation of Knowledge and Ideas 

ELACC2SL4:  Tell a story or recount an experience with appropriate facts and relevant, descriptive details, speaking audibly in coherent sentences.  

ELACC2SL5:  Create audio recordings of stories or poems; add drawings or other visual displays to stories or recounts of experiences when 
appropriate to clarify ideas, thoughts, and feelings.  

ELACC2SL6:  Produce complete sentences when appropriate to task and situation in order to provide requested detail or clarification. (See grade 2 
Language standards 1 and 3 for specific expectations.) 
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LANGUAGE (L) 

 Conventions of Standard English 

ELACC2L1:  Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 

a. Use collective nouns (e.g., group). 

b. Form and use frequently occurring irregular plural nouns (e.g., feet, children, teeth, mice, fish). 

c. Use reflexive pronouns (e.g., myself, ourselves).  

d. Form and use the past tense of frequently occurring irregular verbs (e.g., sat, hid, told). 

e. Use adjectives and adverbs, and choose between them depending on what is to be modified. 

f. Produce, expand, and rearrange complete simple and compound sentences (e.g., The boy watched the movie; The little boy watched the movie; The action movie was watched 
by the little boy). 

g. Creates documents with legible handwriting. 

ELACC2L2:  Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing. 

a. Capitalize holidays, product names, and geographic names. 

b. Use commas in greetings and closings of letters. 

c. Use an apostrophe to form contractions and frequently occurring possessives. 

d. Generalize learned spelling patterns when writing words (e.g., cage → badge; boy → boil). 

e. Consult reference materials, including beginning dictionaries, as needed to check and correct spellings. 

 Knowledge of Language 

ELACC2L3:  Use knowledge of language and its conventions when writing, speaking, reading, or listening. 

a. Compare formal and informal uses of English. 

 Vocabulary Acquisition and Use 

ELACC2L4:  Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 2 reading and content, choosing flexibly from an array of 
strategies. 

a. Use sentence-level context as a clue to the meaning of a word or phrase. 

b. Determine the meaning of the new word formed when a known prefix is added to a known word (e.g., happy/unhappy, tell/retell). 

c. Use a known root word as a clue to the meaning of an unknown word with the same root (e.g., addition, additional). 

d. Use knowledge of the meaning of individual words to predict the meaning of compound words (e.g., birdhouse, lighthouse, housefly; bookshelf, notebook, bookmark). 

e. Use glossaries and beginning dictionaries, both print and digital, to determine or clarify the meaning of words and phrases. 

ELACC2L5:  Demonstrate understanding of word relationships and nuances in word meanings. 

a. Identify real-life connections between words and their use (e.g., describe foods that are spicy or juicy). 

b. Distinguish shades of meaning among closely related verbs (e.g., toss, throw, hurl) and closely related adjectives (e.g., thin, slender, skinny, scrawny). 

ELACC2L6:  Use words and phrases acquired through conversations, reading and being read to, and responding to texts, including using adjectives and adverbs to describe (e.g., 
When other kids are happy that makes me happy). 
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Grade 2 CCGPS 

Reading Literary (RL) 

ELACC2RL1:  Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of key details in a 
text. 

 
Skills/Concepts for Students: 

 Generate questions before, during, and after reading 

 Ask and answer who, what, where, when, and why questions about a text  
 
Instructional Strategies for Teachers: 

 Provide explicit instruction and scaffolding as necessary for the skills and concepts students should acquire for RL1 (see above) 

 Provide differentiated, small group instruction as needed 

 Provide additional opportunities for students to master these skills and concepts through the use of  literacy centers  

 Provide opportunities for students to generate who, what, where, when, and why questions before, during, and after reading various text 

 Engage students in questioning to identify key details   

 Engage students in activities determining key details and events of a text (asking and answering who, what, where, when, and why questions from a text) 
 
Sample Task for Integration:  
The students will work in pairs as they read a text and ask and answer questions to help them identify and understand the key details in the text. Provide each pair 
of students with a set of who, what, where, when, why, and how word cards. Students will take turns pulling word cards from the stack and asking each other 
questions about the story using the words on the cards. After students have completed the task, they will write about their story demonstrating their understanding 
of the key details in the text. 
 
Recommended Vocabulary for Teaching and Learning: 
key details  main idea  character  text  title  narrator  title 
illustrator  location/setting  fables   fairy tales folktales questions 
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Grade 2 CCGPS 

Reading Informational (RI) 

ELACC2RI5:  Know and use various text features (e.g., captions, bold print, subheadings, glossaries, indexes, electronic menus, icons) to 
locate key facts or information in a text efficiently. 

 
Skills/Concepts for Students: 

 Identify text features and their purposes 

 Use titles, tables of contents, and chapter headings to locate information quickly and accurately and to preview text 
Instructional Strategies for Teachers: 

 Provide explicit instruction and scaffolding as necessary for the skills and concepts students should acquire for RI5 (see above) 

 Provide differentiated, small group instruction as needed 

 Provide additional opportunities for students to master these skills and concepts through the use of  literacy centers  

 Explain the purpose of text features to students 

 Provide students with several examples on identifying text features and their purposes (e.g., What is the purpose of the bold print in a text?) 

 Allow students to identify text features in books that they read 

 Provide opportunities for students to use text features to find information to answer questions about the text (e.g., What does this illustration tell us about the text?) 
 
Sample Task for Integration:  
The teacher will lead the students on a “Text Feature Scavenger hunt” using informational books about a second grade topic. The teacher will provide students 
with a list of text features. Students will work in groups to locate the various text features in their book. Students will write the page number(s) to show where they 
found a particular text feature in the book. This task can be done to preview a text.  
 
Recommended Vocabulary for Teaching and Learning: 
text features captions bold print subheadings glossary 
electronic menus 
locate information 
 

Icons 
key facts 

Indexes chapter headings photographs/illustrations 
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Grade 2 CCGPS 

Reading Foundational (RF) 

ELACC2RF3:  Know and apply grade-level phonics and word analysis skills in decoding words.  
d. Decode words with common prefixes and suffixes. 

 
Skills/Concepts for Students: 

 Identify common prefixes and suffixes 

 Read words with prefixes and suffixes 

 Use spelling patterns to recognize words  

 Apply learned phonics skills when reading and writing words, sentences, and stories  

  
Instructional Strategies for Teachers: 

 Provide explicit instruction and scaffolding as necessary for the skills and concepts students should acquire for RF3(see above) 

 Provide differentiated, small group instruction as needed 

 Provide additional opportunities for students to master these skills and concepts through the use of  literacy centers 

 Teach common prefixes and suffixes   

 Explicitly teach students prefixes and suffixes during whole and small group instruction 

 Use picture books such as If you were a Suffix and If you were a Prefix by Marcie Aboff  when teaching  prefixes and suffixes 

 Provide opportunities for students to identify prefixes and suffixes during a read-aloud 
 
Sample Task for Integration: 
Have students look for prefixes and suffixes as they read a variety of texts. Students can keep a list of words they read that contained prefixes and suffixes in their 
journals to be used for writing activities. Have students underline the prefix and suffix in each word on their list. Students can also write sentences using some of 
the words from their list. 
 
Vocabulary for Teaching and Learning: 
prefix suffix base word phonics common 
decode     
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Grade 2 CCGPS 

Writing (W) 

ELACC2W3:  Write narratives in which they recount a well-elaborated event or short sequence of events, include details to describe 
actions, thoughts, and feelings, use temporal words to signal event order, and provide a sense of closure.  

 
Skills/Concepts for Students: 

 Capture a reader’s interest by writing a personal story in first or third person  

 Write fantasy/imaginary stories  

 Include the appropriate purpose, expectations, and length for the audience and genre  

 Develop characters and setting using sensory details (descriptive adjectives and strong verbs) 

 Use organizational structures (beginning, middle, end, and sequence of events) and strategies (transitional words/phrases, time cue words)  

 Develop characters through action and dialogue  

 Provide a closing statement 
 
Instructional Strategies for Teachers: 

 Provide explicit instruction and scaffolding as necessary for the skills and concepts students should acquire for W3(see above) 

 Provide differentiated, small group instruction as needed 

 Provide additional opportunities for students to master these skills and concepts through the use of  literacy centers  

 Provide students with several examples of narrative text to read and discuss, pointing out to them how the author uses descriptive adjectives and strong verbs to 
develop the characters and setting in the text  

 Provide instruction on the use of transitional words and phrases 
 
Sample Task for Integration:  
Using a literary text that focuses on a character having to overcome a fear, (e.g., Mirette on the High Wire by Emily A. McCully) students will write about a time 
when they had to also overcome a fear. Students will recount the event by including details to describe their actions, thoughts, and feelings. Encourage students to 
express and reveal their feelings using descriptive adjectives and strong verbs. Students may provide illustrations.  
  
Recommended Vocabulary for Teaching and Learning: 
narrative 
actions 

closure 
recount 

sequence 
feelings 

temporal words 
details 
 

event order 
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Grade 2 CCGPS 

Language (L) 

ELACC2L2:  Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing. 
b. Use commas in greetings and closings of letters. 
 

 
Skills/Concepts for Students: 

 Use appropriate comma placement in letter writing (e.g., date, salutation/greeting, closing, address).  
 
Instructional Strategies for Teachers: 

 Provide explicit instruction and scaffolding as necessary for the skills and concepts students should acquire for L2(see above) 

 Provide differentiated, small group instruction as needed 

 Provide additional opportunities for students to master these skills and concepts through the use of  literacy centers 

 Read aloud to students examples from books which involve letter writing (e.g., Sarah Plain and Tall) 

 Model correct letter writing techniques; write a class letter to the principal   

 Guide students to understand there are different types of letters 
 
Sample Task for Integration:  
Read aloud a literary text to the class. Following the reading and discussion of the text, have students to select and write a short letter to a character from the 
story. Confer with students to review their letters, looking for correct capitalization and punctuation. Students may read their letters to the class. 
 
Recommended Vocabulary for Teaching and Learning: 
 
letters 
punctuation                                 

greetings 
correspondence  

closings comma(s) capitalization 
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AT-A-GLANCE GUIDE FOR TRANSITIONAL STANDARDS FOR SECOND GRADE 

These standards are new to 2
nd

 grade. Several of them are aligned to GPS standards in other grades and are representative of the increased rigor of the CCGPS. 
See the strategies in the first section of this document to assist in creating strategies for delivering these skills in 2

nd
 grade. 

 

STANDARDS NEW TO SECOND GRADE RATIONALE 

ELACC2RF3: Know and apply grade-level phonics and word analysis 
skills in decoding words.  
a. Distinguish long and short vowels when reading regularly spelled one-
syllable words.  

 

This has moved from 1
st
 grade GPS to 2

nd
 grade CCGPS. 

 
 
 
 

ELACC2RF3: Know and apply grade-level phonics and word analysis 
skills in decoding words.  
d. Decode words with common prefixes and suffixes. 

This is new for 2
nd

 grade. Previously, GPS did not reference prefixes and 
suffixes until 3

rd
 grade; however, in 3

rd
 grade GPS, the language of the 

standard/element was very rigorous , and students had to already have strong 
knowledge of common prefixes and suffixes in order to infer meanings of 
unknown vocabulary words. Here, students are merely recognizing the sounds 
these common prefixes and suffixes have in order to decode the words. 

ELACC2L4: Determine or clarify the meaning of unknown and multiple-
meaning words and phrases based on grade 2 reading and content, 
choosing flexibly from an array of strategies.  
b. Determine the meaning of the new word formed when a known prefix is 
added to a known word (e.g., happy/unhappy, tell/retell). 

As stated earlier, specific references to the language of prefix did not appear 
until 3

rd
 grade GPS; therefore, this is new for 2

nd
 grade CCGPS. 

 

ELACC2L4: Determine or clarify the meaning of unknown and multiple-
meaning words and phrases based on grade 2 reading and content, 
choosing flexibly from an array of strategies.  
c. Use a known root word as a clue to the meaning of an unknown word with 
the same root (e.g., addition, additional). 

This is new for 2
nd

 grade. Using root words was first in GPS in 3
rd

 grade 

ELACC2L4: Determine or clarify the meaning of unknown and multiple-
meaning words and phrases based on grade 2 reading and content, 
choosing flexibly from an array of strategies.  
d. Use knowledge of the meaning of individual words to predict the meaning 
of compound words (e.g., birdhouse, lighthouse, housefly; bookshelf, 
notebook, bookmark). 

This is new for 2
nd

 grade CCGPS, but it will not be unfamiliar to rising 2
nd

 
graders. GPS placed reading compound words in 1

st
 grade. The guidance here 

is that not only will the students be reading the words, they will also be 
predicting definitions based on the meanings of the individual words within 
each compound word. 
 

ELACC2L4: Determine or clarify the meaning of unknown and multiple-
meaning words and phrases based on grade 2 reading and content, 
choosing flexibly from an array of strategies.  
e. Use glossaries and beginning dictionaries, both print and digital, to 
determine or clarify the meaning of words and phrases 

This is not new for 2
nd

 grade. GPS placed these skills in the domain of reading 
comprehension instead of vocabulary. GPS also stated that 2

nd
 graders would 

use thesauruses. It is recommended that the use of thesauruses continue 
even though it is not stated in CCGPS. 
 

 ELACC2RL2: Recount stories, including fables and folktales from Determining the central message, lesson, or moral for fables and folktales has 
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diverse cultures, and determine their central message, lesson, or moral. 
 
 

moved from 4
th
 grade GPS (4R1h) to 2

nd
 grade GPS. This is new for 2

nd
 grade 

and will also need to  be taught in 3
rd

 grade during year one implementation. 
 

ELACC2RL3: Describe how characters in a story respond to major 
events and challenges. 
 

Guidance: In CCGPS, there is a strong focus on the elements of literary text; 
thus, the character is emphasized in 2

nd
 grade CCGPS. Previously, this 

emphasis likely occurred in 3
rd

 grade GPS, ELA3R3f. 
 

ELACC2RI3: Describe the connection between a series of historical 
events, scientific ideas or concepts, or steps in technical procedures in 
a text. 
 

Because most 2
nd

 graders have the same teacher for all subjects, using the 
science textbook, social studies/history textbook, and appropriate technical 
manuals (how to do something, how to build something, how to play a video 
game, etc.) should be a part of the student’s daily activities. In learning the 
differences of these informational texts as compared to literary texts, the 
student will become more adept at understanding the information presented 
within these different texts. Please note that some of the elements within GPS 
reading standard 4 are evident in the mastery of ELACC2RI3: 
ELA2Rd,e,f,g,n,o. 
 

ELACC2RL4: Describe how words and phrases (e.g., regular beats, 
alliteration, rhymes, repeated lines) supply rhythm and meaning in a 
story, poem, or song. 
 

While 2
nd

 grade GPS mentions poetry, this is a new standard for 2
nd

 grade 
CCGPS. Much of what is in the standard previously appeared for the first time 
in 4

th
 grade GPS. It will also be necessary to teach this standard to 3

rd
 graders 

during year one implementation.  
 

ELACC2RI5: Know and use various text features (e.g., captions, bold 
print, subheadings, glossaries, indexes, electronic menus, icons) to 
locate key facts or information in a text efficiently.  
 

Fifty percent of all reading standards in CCGPS require the use of 
informational text. Use the text features explicit in standard 5 to guide 
instruction of how to read and understand science, history/social studies, and 
technical texts. 
 

ELACC2RL6: Acknowledge differences in the points of view of 
characters, including by speaking in a different voice for each character 
when reading dialogue aloud.  

Identifying the points of view of characters is introduced quite well in 2
nd

 grade 
CCGPS. By allowing students to use different voices to represent the different 
characters speaking in a text, they become accustomed to the changing points 
of view represented by these characters. For those students ready for the 
challenge, you may choose to introduce them to first-person, second-person, 
and third-person points of view. 
 

ELACC2RI9: Compare and contrast the most important points presented 
by two texts on the same topic. 

2
nd

 grade GPS referenced a comparison among literary texts. Since this 
standard is an informational text, it is important to note that informational 
comparisons are not in 2

nd
 grade GPS. Guidance for this standard is to 

challenge students to read different accounts of the same event being studied 
in history/social studies and compare the viewpoints of the different authors. 
 

ELACC2RL10: By the end of the year, read and comprehend literature, 
including stories and poetry, in the grades 2-3 text complexity band 
proficiently, with scaffolding as needed at the high end of the range.  

Guidance here is very specific. Notice that students are to read and 
comprehend both literary texts and informational texts at the high end of the 
2

nd
 grade text complexity band. According to the new Lexile stretch bands for 
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ELACC2RI10: By the end of the year, read and comprehend 
informational texts, including history/social studies, science, and 
technical texts, in the grades 2-3 text complexity band proficiently, with 
scaffolding as needed at the high end of the range.  
 

text complexity, the range for 2
nd

 and 3
rd

 graders is 450-790. (For reference 
only, the old stretch band was 450-725. As one can easily see, the increase is 
not steep for this particular band. It is recommended that 2

nd
 graders begin at 

the beginning of the band and progress to around a 600 Lexile level. This is 
approximately half-way to the end of the total stretch band. 

ELACC2L1: Demonstrate command of the conventions of Standard 
English grammar and usage when writing or speaking.  
a. Use collective nouns (e.g., group).  

 

Collective nouns first appear in GPS in 6
th
 grade. Guidance recommends a 

focus on this standard in 3
rd

, 4
th
, 5

th
, and 6

th
 as well during the implementation 

year. 
 

ELACC2L1: Demonstrate command of the conventions of Standard 
English grammar and usage when writing or speaking. 
c. Use reflexive pronouns (e.g., myself, ourselves). 

Reflexive pronouns first appear in GPS in 6
th
 grade. Guidance recommends a 

focus on this standard in 3
rd

, 4
th
, 5

th
, and 6

th
 as well during the implementation 

year. 
 

ELACC2L1: Demonstrate command of the conventions of Standard 
English grammar and usage when writing or speaking. 
d. Form and use the past tense of frequently occurring irregular verbs (e.g., 
sat, hid, told). 

Extensive work with verb tenses is in 4
th
 and 5

th
 grade GPS. During year one 

implementation, it is recommended that this skill be taught in 2
nd

, 3
rd

, and 4
th
 

grades. 
 

ELACC2L1: Demonstrate command of the conventions of Standard 
English grammar and usage when writing or speaking. 
e. Use adjectives and adverbs, and choose between them depending on what 
is to be modified. 

Although there are some references in GPS writing to using descriptive words 
in writing (adjectives), the skill of choosing between the correct modifier is not 
taught until 5

th
 grade GPS. It is recommended that this element be included in 

2
nd

, 3
rd

, 4
th
, and 5

th
 grades during implementation year one. 

 

ELACC2L2: Demonstrate command of the conventions of Standard 
English capitalization, punctuation, and spelling when writing. 
a. Capitalize holidays, product names, and geographic names. 

GPS does reference correct capitalization, but it is vague in what the focus 
should be beyond the first word in a sentence. CCGPS provides specific 
guidance. 
 

ELACC2L2: Demonstrate command of the conventions of Standard 
English capitalization, punctuation, and spelling when writing. 
c. Use an apostrophe to form contractions and frequently occurring 
possessives. 

The skill of using apostrophes correctly in GPS is implied in the use of 
possessive nouns as well as contractions. GPS embeds the reading of 
contractions; however, a student must also understand the written use of 
contractions. This is evident in CCGPS. 

ELACC2L3: Use knowledge of language and its conventions when 
writing, speaking, reading, or listening. 
a. Compare formal and informal uses of English. 
 

This is new to 2
nd

 grade. It moved from 3
rd

 grade GPS down to 2
nd

 grade 
CCGPS. 
 

ELACC2L5: Demonstrate understanding of word relationships and 
nuances in word meanings. 
a. Identify real-life connections between words and their use (e.g., describe 
foods that are spicy or juicy). 
b. Distinguish shades of meaning among closely related verbs (e.g., toss, 
throw, hurl) and closely related adjectives (e.g., thin, slender, skinny, 
scrawny). 
 

This is new for 2
nd

 grade. 
 

ELACC2L6: Use words and phrases acquired   through conversations, This is new for 2
nd

 grade. 
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reading and being read to, and responding to texts, including using 
adjectives and adverbs to describe (e.g., When other kids are happy that 

makes me happy). 

 

 
 
 
 
 
 
 
 

STANDARDS ABSENT FROM SECOND GRADE RATIONALE 

ELA2R2 The student demonstrates the ability to read orally with speed, 
accuracy, and expression. The student  
d. Reads second-grade texts at a target rate of 90 words correct per minute.  

 

CCGPS does not specify words per minute; however, it is acceptable to use 
the target rate specified in GPS of 90 wpm. 
 

The student produces a response to literature that:  
a. Captures a reader’s interest by stating an opinion about a text.  

b. Demonstrates understanding of the text and expresses and supports an 
opinion.  

c. Makes connections: text-to-self, text-to-text, text-to-world using details from 
the reading selection.  

d. Uses organizational structures to ensure coherence (T-charts, compare 
and contrast, letter to author, rewrite the ending, beginning, middle, and end 
with details from the text).  

e. Develops a sense of closure.  

f. May include pre-writing.  

g. May include a draft that is revised and edited.  

h. May be published.  

There is not a standard in CCGPS which specifically references the genre of 
Response to Literature. Guidance encourages this genre focus within the 
study of opinion writing, informative/explanatory writing, and narrative writing. 
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           COMMON CORE GEORGIA PERFORMANCE STANDARDS 
             ENGLISH LANGUAGE ARTS                                

 

 

SECOND GRADE CURRICULUM MAP 
First Nine Weeks Second Nine Weeks Third Nine Weeks Fourth Nine Weeks 

 
Reading 

  

 
Reading  

  

 
Reading 

  

 
Reading 

  

Literary  
ELACC2RL1-10 

Informational 
ELACC2RI1-10 

Literary 
ELACCK1L1-10 

Informational 
ELACC2RI1-10 

Literary 
ELACC2RL1-10 

  

Informational 
ELACC2RI1-10 

Literary 
ELACC2RL1-10 

Informational 
ELACC2RI1-10 

1 Extended 
Literary Text 
3-4 short text 
connections 

1 Extended 
Informational Text 

3-4 short text 
connections 

1 Extended 
Literary Text 
3-4 short text 
connections 

1 Extended 
Informational Text 

3-4 short text 
connections 

1 Extended 
Literary Text 
3-4 short text 
connections 

1 Extended 
Informational Text 

3-4 short text 
connections 

1 Extended 
Literary Text 
3-4 short text 
connections 

1 Extended 
Informational Text 

3-4 short text 
connections 

 

 
Writing   

 

 
Writing   

 

 
Writing 

 

 
Writing 

 

Narrative 
ELACC2W3 

Informative/Explanatory 
ELACC2W2 

Opinion 
ELACC2W1 

Narrative 
 

  Info/Expl. Opinion 

2-3 short research connections (may be 

shared research on a topic or theme 
connected to the unit) ELACC2W7 

2-3 short research connections (may be 

shared research on a topic or theme 
connected to the unit)  ELACC2W7 

2-3 short research connections (may be 

shared research on a topic or theme 
connected to the unit)  ELACC2W7 

2-3 short research connections (may be 

shared research on a topic or theme 
connected to the unit)  ELACC2W7 

Routine writing (summaries, writing-to-

learn tasks, response to a short text or an 
open-ended question)  ELACC2W5, 6, 8 

Routine writing (summaries, writing-to-

learn tasks, response to a short text or an 
open-ended question)  ELACC2W5, 6, 8 

Routine writing (summaries, writing-to-

learn tasks, response to a short text or an 
open-ended question)  ELACC2W5, 6, 8 

Routine writing (summaries, writing-to-

learn tasks, response to a short text or an 
open-ended question)  ELACC2W5, 6, 8 

Foundational Reading Skills 
ELACC2RF3-4 

Phonics, word recognition, and fluency     

 
 
 

 

Speaking and Listening 
ELACC2SL1-6 

Confirm understandings 
Participate in collaborative discussions 
Report findings 

 
 
 
 

 

Language 
ELACC2L1-6 

Study and apply grammar and 
vocabulary in speaking and writing 
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